National Declaration on Educational Goals for Young Australians

AAMT Response

Note: The Responses (below) were provided via the National Goals website; the Discussion is included here for completeness. Do the proposed educational goals for young Australians address the right outcomes?

Discussion

The goals themselves are on pages 5 & 6. Hence they are mercifully concise, and this adds to their potential for uptake. 

There is no opportunity to formally comment on the Preamble. However, it will be worth noting that this section does not add much to the whole document. It contains a number of contentious and otherwise strange comments.

The first sentence on page 5 is one of those silly ‘continuous improvement’ statements. 

In general, the introductory part of Section 2 (top of page 5) includes some sweeping statements that are pretty much expected in documents like this one. 

It is easy to come to documents such as this with a negative frame of mind. However, the three categories for Goals (Successful learners…; Confident individuals…; Active and informed citizens…) appeal and what is nestled under them do reflect values and aspirations that AAMT members would hold.

The section Promoting equity: a foundation for achieving our goals is a strange inclusion in the ‘Goals’ section itself as it is a statement of ‘how’. This is not to deny the importance of what it says, just that it is strange that it is said here and not in the next section which is about action. One reason for this is that there might be an expectation that the document will be split into two — Goals and A commitment to action. This would make sense by keeping the size of the Goals part, at least, down to a readable size.
Response

The AAMT endorses:

· The three categories of Goals
· Their succinctness

· The dot points included — these are consistent with the aspirations of teachers of mathematics

We endorse the sentiment of the section Promoting equity… but find its inclusion in this statement of the Goals (section 2) problematic, and suggest this section belongs in the next section on A commitment to action… (probably in the introductory comments to that section). 

Although comments were not sought on Section 1 (Preamble) we would observe that we did not find it helpful. The Goals themselves are powerful statements — it would be a shame if readers were put off by this sort of background commentary.
1. Are there other educational goals we should consider?

Discussion

On the one hand ‘numeracy’ is one of the only two ‘curriculum areas’ mentioned; on the other the Goals really do dodge the need for higher level mathematical engagement than what ‘numeracy’ implies. Highlighting this would seem to be important in relation to the emphasis on skills based in the quantitative sciences. In this vein there is, probably, a need for some mention of ‘scientific literacy’, too.

Other than that, there does not seem to be anything that can’t be read into the generality of the goals listed.
Response

The AAMT notes that the importance of mathematical and scientific grounding for the workforce and for citizenship generally is not highlighted explicitly in the Goals. The reference to ‘numeracy’ is not sufficient. In the context of our times, this will, in our view, be a continuing priority for education over the life of this document. An emphasis on mathematical and scientific grounding should be included in the Goals.
2. Do the ‘Commitments to Action’ address the right outcomes?

Discussion

The seven dot points are in themselves OK as categories (note that two glaring omissions are raised in the #4 below). 

Section d. (Improving the quality of teaching and school leadership) has some problems and needs attention:

· The terms ‘instructor’ and ‘instruction’ have negative connotations in Australia and the need not be used — ‘teacher’ and ‘teaching’ will suffice. 

· Dot point 2 in the last set on page 9 is about pre-service and does not fit the stem.

· Dot point 4 should be modified to read ‘…maximising the effective use of the latest technologies’
· Dot point 5 seems to link ‘performance review and management’ to results only. Unless there is a careful look at what the teacher is doing there is no rational basis for action to improve.

The split of assessment in section e. reflects the AAMT view, as found in our new Assessment Position Paper.

The discussion in section g. (Increasing accountability and transparency) is, in itself, OK. However, it will be read to say that student achievement data from things like NAPLAN are the only reputable measures, and the AAMT would reject this. 
Response

The AAMT finds the seven categories satisfactory in themselves, but inadequate as they do not cover two essential areas for action (see below in #4). 

The section Improving the quality of teaching and school leadership has some problems and needs attention in our view. The terms ‘instructor’ and ‘instruction’ have negative connotations in Australia and the need not be used — ‘teacher’ and ‘teaching’ will suffice. Whilst it is an important action, dot point 2 in the last set on page 9 is about pre-service and does not fit the stem. We believe that dot point 4 should be modified to read ‘…maximising the effective use of the latest technologies’. We would also advise that dot point 5 be revised. At present it seems to link ‘performance review and management’ to student, classroom and school results only. Unless there is a careful analysis of what the teacher is doing there is no rational basis for support and action to improve teaching and learning.

The split of assessment (for, as, of) in section e. is endorsed as it reflects the AAMT view, as found in our new Assessment Position paper. The commitment to action should be strengthened by a commitment to ‘achieving a balance between professional judgement and (external) testing that is in the best interests of student learning’. Also, it is the AAMT view that teachers of mathematics are looking for more and better support for ‘diagnostic’ assessment; an explicit mention of this style of assessment, perhaps in the description of assessment for learning would be appropriate.
The discussion in section g. (Increasing accountability and transparency) gives the impression that student achievement data from things like NAPLAN are the only reputable measures. Hence the AAMT would argue that a firther comment to strengthen the commitment to balance (as above) is required in this section. 
3. Are there other ‘Commitments to Action’ we should consider?

Discussion

There is no explicit mention in the Commitment to action of the two most pressing issues in school mathematics. These are: 

· addressing the shortages of suitably prepared teachers of mathematics; and

· encouraging more capable students to take on the study of higher level mathematics in the senior years of schooling.

These are the issues of the moment; they are well documented and would appear to be on everyone’s radar. A Commitment to action made in 2008 that omits reference to them is severely flawed.
Response

The AAMT views it as unacceptable that there is no explicit mention in the Commitment to action of the two most pressing and urgent issues in school mathematics. These are: 

· addressing the shortages of suitably prepared teachers of mathematics; and

· encouraging more capable students to take on the study of higher level mathematics in the senior years of schooling and beyond.

These are the issues of the moment; they are well documented and recognised as critical to address in the context of the skills shortages, international competitiveness and human capital goals. A Commitment to action made in 2008 must identify clear directions in relation to these two issues.
